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THE BASIC PURPOSE
OF EDUCATION

in the United States is to provide the opportunity for
each individual to acquire the knowledge and under-
standing necessary to recognize and to discharge the
personal and social responsibilities of life to the full extent
of his ability. The function of higher education is to
pursue this purpose on more sophisticated levels which
necessarily include the advancement as well as the dis-
semination of knowledge. In a rapidly changing world
our colleges and universities serve as custodians of the
intellectual capital of mankind; they also serve as centers
of innovation and change, of investigation of the applica-
tion of knowledge to current needs, and of re-examination
and criticism of society.

At no previous time in history has higher education
faced such urgent demands. Scientific advances and the
explosion of knowledge foretell revolutionary changes to
come in the immediate future. The increasing complexity
of today’s social, political, scientific, and economic struc-
ture requires of an educated person such information
and understanding as could not have been imagined a
generation ago. Within a century, colleges and uni-
versities have moved from the limited goal of preparing
a few people for a few professions to the full responsi-
bility for the preparation of trained manpower needed
in hundreds of occupations, ranging from the technical
and semiprofessional worker with two years of college
to the professional worker with many years of graduate
and postdoctoral education. Equally significant is the

demand for research and development programs to pro-
mote understanding and to advance knowledge and
hasten its application in many areas in this period of
exploding populations and growing international tension.
The scope of higher education today, of necessity, extends
far beyond the college years to include continuing edu-
cation of many kinds, international educational exchange,
and assistance in a multitude of ways to government,
business and industry, agriculture, the mulitary services,
and other segments of society.

Thus, a proper investment in higher education in-
volves investment adequate to an enterprise which in-
creasingly undergirds both the dynamic national economy
and free society as a whole.

HIGHER
EDUCATION

appropriate to the times can never be cheap, and will
indeed become more expensive. More and better higher
education requires a major advance from present levels
of financial support similar to those already evident in
such areas as military defense and highway development.

The tiny fraction of our national income invested in
higher education — hardly more than one per cent —
has not only provided plants and facilities; it has also
vastly increased the productivity of our trained man-
power, has transformed our economy, and has con-
tributed to our national and international strength. Yet
these achievements still fall short of meeting current
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The price of excellence in every aspect of higher
education is high and inevitably rising. But it is, and
will be, less than the cost to the American people of
settling for the wasteful ineffectiveness of educational
mediocrity. The following is a statement of the Problems
and Policies Committee of the American Council on
Education of which Father Hesburgh is a member. The
Council, comprising 141 educational organizations and
more than one thousand educational institutions, is a
center of cooperation and coordination for the improve-
ment of education at all levels, with particular em-
phasis upon higher education.

needs. At a time when knowledge has multiplied many
fold, the birth rate doubled, and the domestic and world
situation become even more complex and precarious, we
urgently need to establish a higher priority rating for
expenditures to improve and enlarge the range of higher
education.

These increased demands cannot be met painlessly,
but public thinking will adjust itself more readily when
the price of educational adequacy is looked upon, not
as a cost, but as an investment that promises rich returns
and is indeed indispensable to a free and explosively
developing society.

SINCE OTHER
SOCIAL NEEDS

must also be met, there are, of course, limits to the re-
sources available for the support and development of
higher education. This report does not advocate extrava-
gant or thoughtless expenditures. Our institutions of
higher education and their sponsoring agencies must
examine, honestly and carefully, ways in which they are
currently utilizing personnel, facilities, and space.

Many institutions, as well as some states and regions,
have already taken steps to clarify their goals and to re-
examine their programs and procedures in the light of
these goals. In some areas, institutions have voluntarily
agreed to delimit their activities to avoid duplications
and to concentrate on the work for which each is most
suited. Important economies have been effected, but
more are called for. There is a continuing obligation to
get maximum value for each dollar spent.

A GREAT WASTE IN
HIGHER EDUCATION

comes from the unnecessary duplication of programs, both
among and within institutions. Educational costs increase
not only with the rise in the number of students but also
with the number and kinds of educational programs. A

prime source of waste is the initiation of new programs
or the continuation of ineffective ones, particularly of a
professional and graduate character, while already suc-

cessful and useful programs are not being employed to
their maximum.

Institutional imperialism and special-interest pressure
are among the forces which contribute to such duplica-
tions of effort. Wasteful programs now existing can be
reduced only with great difficulty, and in actuality some
that represent duplications may eventually be justified
by new demands. But additional ones which are educa-
tionally unnecessary and economically unsound should
be resisted by all leaders of opinion.

State-wide planning for the efficient allocation of
educational responsibilities needs to become far more
general. Similarly, regional planning is capable of much
wider and more intensive development.

WASTED
0 OPPORTUNITY

is another great loss in higher education. Sometimes this
results from poor teaching; sometimes, from inadequate
student response. Both the incompetent, indifferent, or
inept teacher and the poorly motivated or misplaced
student have much to answer for here.

An increase in the supply of fully qualified college
teachers is a task of central importance. To accomplish
this involves improving the status of the profession, pro-
viding adequate compensation, inducing a larger pro-
portion of the best college seniors to enter graduate
school, and offering easily accessible and thoroughly ef-
fective programs of graduate instruction. To this end
money must be spent to save money.

Despite the urgency of avoiding wasteful replications
of curricular offerings, the aspirations of an increasing
percentage of the college-age group for further educa-
tion and society’s urgent need for an ever-enlarging
pool of properly educated persons place upon our higher
educational institutions the obligation to provide a suf-
ficiently wide array of programs to meet varied student
needs, interests, and abilities. To match the student’s
wants and capabilities with the offerings of the college
is the joint responsibility of the student, his parents, the
secondary school guidance staff, and the college admis-
sions officer.

The waste of time and talent of student and teacher
when unwise choices or poor admissions policies and
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procedures result in failure is a continuing challenge to
educational statesmanship. Admission to college can
never guarantee successful student performance and
eventual graduation, but a qualified student has a right
to expect an opportunity to demonstrate his competence
and drive in an appropriate educational environment.
Similar problems of student selection and successful per-
formance exist at all levels in higher education.

ALTHOUGH IT CAN
BE ARGUED

that quality in higher education is worth whatever it
may cost, colleges and universities are under no less
obligation than other forms of enterprise to operate as
efficiently as possible. But educational institutions do not
produce standardized products, and it is a mistake to
impose common denominators of accounting upon them.

The unit costs of undergraduate education vary and,
in any case, are very different from those for graduate
or professional education. Similarly, an adequate stu-
dent-teacher ratio for a law school is an inappropriate
measure for a medical school. The custodial care of
buildings may be determined by formulas quite like
those of business or industry, but expenditures for li-
braries and laboratories do not lend themselves to such
procedures. In short, granting the urgency of maximum
utilization of educational resources, this consideration
should not result in false or misplaced economies which
stand in the way of improving education.

8!
THE QUALITY

OF EDUCATION

is reflected in an amalgam of many elements beginning
with such fundamentals as the teacher, the student, and
the curriculum. Part of education’s task is to provide an
environment In which young people may become more

sensitive to truth and beauty. The esthetic appreciations
to be drawn from great literature, from conversation and
lectures, from experiencing various art forms, and from
living among well-designed buildings are important to the
whole pattern of education. The stimuli provided by the
proximity of great minds and by residential and other
arrangements that bring students and faculty together in
creatively exciting ways are similarly important. The in-
struments of knowledge must have a timelessness and a
timeliness in combination, giving students perspective in
their views of themselves and of the world. When the
total attributes of education are identified or translated
in such terms, there can be reasonable assumptions of
quality and effectiveness.

This is not to be construed as a license to luxury.
Learning is, after all, a rigorous — often lonely — disci-
pline and certainly it is no stranger to the Spartan sim-
plicities. Society, however, must challenge those who
refuse, in the name of economy, to face the implications
of such facts as the urgent need for first-rate teacher-
scholars and the present scarcity of good libraries and
laboratories required to further the expansion of knowl-
edge. To confuse such necessities with luxuries is as
shallow and misleading as to talk about mass education
as if it had any meaning apart from the education of
large numbers of individuals.

The most important thing that can happen in any
institution of higher learning is learning: learning to
think, to relate, to do. This process, seldom easy, involves
the teacher-scholar as well as the student. It derives
from many factors: native curiosity and the concern to
know and understand, stimulating teaching, adequate
preparation of the student for the work he confronts,
effective tools with which to work, and an ethos con-
ducive to intellectual effort. Essentially, at whatever
level, it is the interaction of mind on mind.

This interaction may occur in the lecture hall or the
tutorial meeting; it may be the product of reading or
of a laboratory assignment, or of a televised presentation.
No one method can assure learning, but experience sug-
gests that some methods are likely to be more effective
than others. They may vary with the nature of the educa-
tional enterprise or even with fields of knowledge, but,
once determined, they should be embraced at all costs.
So important is the end in view, both to the individual
and to our free society, that true economy dictates the
choice of the most effective rather than the least expen-
sive means.
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We have a focus on the new Me-
morial Library and the other projects
of the $18 million 3-year top priority
program, but even beyond these we are
thinking of all the things that this uni-
versity is going to mean to young men
in the years to come. The exciting
challenge of the Ford Foundation’s
matching gift proposal presents the
Notre Dame family with a tremendous
additional incentive. I like to feel that
there is not a young man in this coun-
try who can’t come here and be in-
spired and feel he is alive in a sense
he’s never been alive before with the
kind of inspiration for his Catholic
life that comes from Cardinal O’Hara.
Here he can get the kind of inspiration
for his personal sense of devotion, for
sharpening his mind, for being all that
he can be in his day and his times.

I think there’s no limit to where we
can go as we look ahead. I would not
be at all surprised if ten years from now
our budget was not $18 million but
$35 million or more. I wouldn’t be at
all surprised if a short span of years
from now we not only have the library
built and functioning and getting filled
with books, but we’d also have graduate
residence facilities, as well as more un-
dergraduate halls to take care of the
few boys that are still off-campus. We
have just had approved over three-
quarters of a million dollars by the
Atomic Energy Commission to make
basic plans for putting up a new radia-
tion laboratory which will be the
greatest in this field at any university
in the country. This comes directly
from the Atomic Energy Commission
because of the work being done here.

I think we’ll have other great lab-
oratories for biology, and I hope we’ll
have equally great laboratories for the
study of man. We want to study what
is happening to man in contemporary

society, what is happening to our cul-
ture, to our moral principles, to our
world’s diplomatic and political situa-
tion, to our business world. We intend
to contribute to the study of anything
that is important for man in con-
temporary society, anything that con-
tributes to the dignity of man, and his
fulfillment and capacity to respond to
the great challenges, spiritual, moral,
economic, political, that he is facing to-
day. Here these things will be studied.
Because we are alive and a great uni-
versity we can attract to this place the
greatest men of our time to come and
stay and study and to be a part of this
university. And I think our dreams
and our ambitions can be as wide as
all the world.

We could build a library that was
much less ambitious, one that would
double our present capacity for books.
Or we could say that we’re going to
keep all the books we have in the pres-
ent library and merely build one as
large again since we used that one for
40 years. But this would be looking
backwards instead of forward. Instead,
we say let’s build a library four or
five times as big as the present struc-
ture. As the library fills with books we’ll
build something else to take care of
other needs. Let’s look ahead and
dream big the way the men who came
here years ago dreamed big.

We've got to move and to resolve to
raise $12 million in two years in order
to qualify for the generous matching
gift of $6 million from the Ford Foun-
dation. I think we can do it together
and I'm depending on the 100% en-
thusiastic support of our devoted alum-
ni and other friends.




SOVIET STRATEGY
and FREE WORLD DE

by Gerhart Niemeyer

The author is professor of political science at Notre
Dame and has been a member of the faculty since 1955.
Dr. Niemeyer was born in Germany and was educated
there as well as in England. He received a doctor of laws
degree from Kiel University. Dr. Niemeyer left his native
country in 1933 when Hitler came to power. In addition
to Notre Dame he has taught at other leading American
universities including Princeton from 1937 until 1944;
Oglethorpe from 1944 to 1950; as well as at Yale and
at Columbia. He was Planning Advisor in the Depart-
ment of State from 1950 to 1953 and Research Analyst

for the Council on Foreign Relations from 1953 to 1955
just prior to his being appointed to the Noire Dame
faculty. He 1is the author of “An Inquiry Into Soviet

Mentality.”

Basic Communist Assumpiions

It is often said that the Communist objective is
world conquest. This is true, but in a more fundamental
sense than is usually implied. Communists are not people
who simply decided one day to conquer the world, and
presumably could just as easily drop this objective if it
does not attract them any longer. What is called the
basic Communist objective is part and parcel of the entire
world view in which the Communists see man, society,
and history.

Communists believe that the world, as a result of
inescapable social and historical laws, is embroiled in an
all-pervading and irreconcilable struggle between two
hostile “camps”: one consisting of the forces of the
future age of socialism, the other of the forces of the
present age of capitalism. This struggle, rooted in the
hostility between social classes, will go on for a pro-
tracted period of unknown duration, but will surely end
with the total victory of the forces of the future over
those of the present. Of those forces the Communists
pretend to be the leaders, and the Soviet Union the
foremost instrument of power.

Communists, therefore, assume that in view of this
all-pervading struggle, men are not now united by any-

FENSE

thing like common truth, common morality, or common
good. Society is essentially a battlefield, the only laws
being those of the class struggle. Thus, for Communists,
struggle 1s a condition into which they were born and
which they expect to continue for an indefinite time to
come. Only a total victory of the Communist forces—a
victory of which they do not have the slightest doubt—
can put an end to this struggle. As a result of a Com-
munist total victory, mankind supposedly would be re-
deemed from all the ancient curses of human existence,
particularly war, oppressive power, and want. Com-
munists believe that their victory is assured by the laws
of history, and that it is the only hope for mankind.

The so-called objective of world conquest is therefore
not simply a chosen goal of communism, but the logic of
the entire world situation as seen by dialectical material-
ism. Before Communists could abandon that goal, they
would have to give up their world view, a process which
is rarely a success in an individual person and well-nigh
impossible in a society in which that world view is
authoritatively maintained.

Basic Principles of Communist Strategy

Communists, assuming themselves to be encraged m a
life-long struggle with a deﬁmte and hopeful end in view,
think above all in terms of strategy. The most funda-
mental assumption of Communist strategy is that the
party is carrying on a power struggle from a posmon of
weakness. The forces of the present age—that is, the
forces contending for capitalist society—are supposedly
far stronger than those of the future, Socialist, age. This
is true even when and where Commumsts have seized
the power of government. Communist strategy has from
the beginning focused on the problem of how to destroy
the power of a vastly stronger class enemy.

The main principles of thls strategy were first con-
ceived by Lenin, further articulated by Stalin, and later
expressed in the most consistent form by Mao Tse Tung.
Starting from the concept of a small, compact, tlcrhtly
d15c1phned party which always would be in the minority,
it operates along three lines: (a) The power momentum
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of large masses led and manipulated by the Gommunist
Party; (b) the dissolution of the bonds of public order
among the Communists’ enemies; and (c) the multiplier
effect of organizational key positions.

Unlike the strategic concepts developed by Blanqui
and Tkachev, Lenin always insisted that Communists
could not succeed unless they managed to move and
control large masses. They count on being able to mobil-
ize a considerable part of the masses under Communist
leadership, although under non-Communist slogans and
appeals (e.g., land for the peasants, nationalism, democ-
racy). Other masses they seek to neutralize, that is, to
move to indifference with respect to the struggle, thus
. denying their support to the enemy. These principles are
formulated in the concept of “alliances” and “neutraliza-
tion” which first emerge in Lenin’s “Two Tactics.”

The Communist concept of “revolutionary situation”
focuses on the kind of general crisis which would loosen
the bonds of allegiance, loyalty, and order to such an
extent that a minority can prevail against an enemy of
otherwise superior strength. “Only when the ‘lower
classes’ do not want the old way and when the ‘upper
classes’ cannot continue in the old way, then only can
revolution conquer” (Lenin, “Left-Wing Communism”).
In other words, troops, police, public institutions, laws,
and funds are all of no avail when two things coincide:
Panicky ineptness on the part of the rulers, and lack of
| confidence and discipline on the part of the masses. A
power structure is never stronger than the immaterial
bonds holding it together. When the will to rule is gone
and the will to obey weakened, power disintegrates.

The multiplier effect of organizational key positions
is envisaged in the concept of “transmission belts,” or-
ganizations existing for ordinary, everyday needs and
ends in which relatively small cadres of Communists could
wield power over vast parts of society. Without changing
the raison d’étre of these organizations and their appeal
to the membership, the Communists in key positions
would use these structures to further the strategic inter-
ests of the party.

R

The Use of Force

Communists believe that the class struggle can neither
be fought nor won except by force. In keeping with their
basic assumption that theirs is a position of weakness,
however, they have used force sparingly, though system-
atically. Above all, force is never used apart from po-
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litical persuasion and organization. A direct frontal attack
on enemy positions by force is not in the Communist con-
cept, which is based on the axiom of the adverse ratio
of power. The strategy is one of loosening, undermining,
infiltrating the enemy’s power structure and force is only
one among several factors brought to bear on the loyal-
ties of men to their present society and their present
leaders. As Mao Tse Tung put it: “War cannot for a
single moment be separated from politics. Any attitude
* % * to belittle politics, to isolate war from politics, and
to become advocates of ‘war is everything,’ is erroneous
and must be corrected. * ¥ * A gigantic national revolu-
tionary war as ours cannot succeed without universal and
thoroughgoing political mobilization” (“The Protracted
War”).

This principle has clearly guided Soviet practice. The
Soviets have seldom sought a direct decision mainly by
force. In most cases, they have employed force for its
terror (threat) effect. Especially against other mnations,
the Soviets have preferred to use pressure for which mili-
tary force provided merely the background. While bran-
dishing a sword, they have nevertheless played on their
victims’ fears, reason, and moral convictions, and have
obtained something like “voluntary” surrender based on
such motives as resignation to the inevitable, assent to the
values invoked by Communists, and fear of dire con-
sequences,

It should also be remembered that Communist lead-
ers acquire certain habits in the long school of internecine
party struggles through which they have to pass before
they get to the top. In these struggles, force is invariably
used only to cap a victory already won by political means.
First the opponent is maneuvered onto the wrong side
of a political controversy while the ideological ground is
prepared on which he can be made to stumble. By a
series of maneuvers, the impression of an irresistible mo-
mentum is created, which causes the weight of numbers
to shift against him. An open debate is used to force him
into an admission of his error. Then, only then, does
force enter into the picture. These tactics have only
superficially changed since Stalin’s death.

One must assume that the habits of these methods
condition Communist leaders also in cold war operations,
although in international relations, the disposal of an
army-in-being introduces an instrument of force which
is not available in party conflicts. Khrushchev’s perform-
ance just before and after the abortive summit conference
seemed to be an almost direct application of tactical prin-
ciples learned in fighting party rivals. He prepared the
ideological ground, he thought he had Eisenhower on the
wrong side of a controversy, and his only miscalculation
was to assume that the world would or could be united in
indignation against American aggressiveness.

In general, it would stand to reason that the Soviets
would incline not to commit their armed strength to ex-
penditure in a head-on clash, but rather to use it as if it
were a bank reserve. In other words, armed power would
for them be more useful as an untouchable reserve en-
abling them to handle vastly more capital of political
power than bayonets would yield if engaged directly.

The Strategic Objective

The aim of Soviet strategy has been conceptually for-
(Continued on page 17)
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Two grants totaling more than a quarter of a million
dollars have been awarded to University of Notre Dame
and Lobund Institute scientists for basic research proj-
ects which may eventually increase man’s understanding
of cancer and heart disease.

The larger of the two is a $200,000 grant from the
National Institutes of Health for a five-year program
with germiree animals. The project will seek basic in-
formation on the nutritional requirements of newborn
animals. This in turn will help the production of new
species of germfree animals by Caesarean operation, be
cause the newborn germfree animals have to be fed arti-
ficial formulas by hand and very little is known about
their actual needs.

The second grant is from the National Science Foun-
dation. It provides more than $50,000 for a three-year
program designed to determine how the presence of
bacteria affects the various proteins in the blood espe-
cially those proteins which are directly involved in the
fighting of infectious disease, the so-called antibodies.

Co-ordinating both projects is Dr. Bernard S. Wost-
mann, a biochemist who came to Lobund from the
University of Amsterdam almost five years ago. The
two projects dovetail, Wostmann said. The one being

underwritten by the National Science Foundation is a -

continuation of a project that had been carried on before
in collaboration with the Pasteur Institute in Paris.

In carrying out the nutritional research part of the
program, Dr. Wostmann’s technicians work with mice
born by Caesarean section in the germfree environment
of plastic isolators.

The animals are fed every two hours with water-
soluble solutions whose components, such as amino acids

DR. WOSTMANN

and sugar, can be varied to determine the animal’s nutri-
tional needs.

An additional objective is to try to learn whether
something in the animal’s diet plays a part in the forma-
tion of certain proteins, in particular gamma globulins,
found in the blood.

Scientists know, Wostmann pointed out, that the
bacteria found in normal animals promote the forma-
tion of antibodies which provide protection against
diseases. Part of these antibodies are gamma globulins.
Working with germfree animals, where no bacteria are
present, the role of nutritional elements in the formation
of gamma globulins can be measured.

If the experiment is successful, it could go far toward
revealing the basic defense mechanism of the body against
diseases.

All this is basic research, but it’s also highly compli-
cated. It requires scientists to walk a fine line between
reducing their problems to the simplest level on the one
hand, and oversimplification on the other.

At the same time that this research is carried on,
Wostmann’s team hopes to come up with new strains of
germfree animals for use in cancer research.

The availability of laboratory animals in germfree
condition can help scientists learn, for example, whether
or not the presence of bacteria makes a difference in the
development of cancers.

The animals also may prove useful in experiments into
the role of bacteria in the formation of cholesterol, a
fatty substance in the blood which is generally thought

to play an important part in certain forms of heart
disease.
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ALUMNI
(Including
Honorary
Alumni)

FRIENDS

RESEARCH

Year

Number

1951
1952
1953
1954
1955
1956
1957
1958
1959
1960

1931
1952
1953
1954
1955
1956
1957
1958
1959
1960

1951
1952
1953
1954
1955
1956
1957
1958
1959
1960

1951
1952
1953
1954
1955
1956
1957
1958
1959
1960

6745

7006

9184
10132
11308
10796
11637
11689
11998
10996

1593
1351
1329
1289
1567
1727
1771
2038

Amount

329,211.08
963,992.63
364.323.03
1,003,352.54
776,353.39
860,662.06
577,439.36
703,680.23
718,705.26
668,760.49

1,625,110.43
351,883.52
462,340.92
575,171.83
781,272.43
2,613,285.71
2,747,807.87
1,323.384.20
1,215,338.96
3,134,153.86

458,872.71
580,301.00
602,734.18
710,589.57
798 475.32
757,067.40
885.681.01
992,987.83
1,441,748.61
1,916,737.08

2,413,194.22
1,896,177.14
1,429,398.13
2,289.113.94
2,286,101.14
4,231,015.17
4,210,928.24
3,020,052.26
3,375,792.83
5,719,651.43

.
B

SUMMARY

Alumni ..

Honorary Alumni

Non-Alumni

Total .

Research Grants and

Fellowships

(not previously carried)

Number

10,976
20
3,159

14,155

GRAND TOTAL

Amount

$ 625,169.04
43.591.45
3,134,153.86

$3,802,914.35

$1,916,737.08

$5,719,651.43

DENOMINATIONAL GIVING

Amount 1954

1955

1956

1957

$ 1-
6- 10
11- 25
26- 50
51- 100
101- 200
201- 500
501- 999
1000-1500
1501-2500
2501-5000
over 5000

5 4385
3014
2356

577
526
121
198
59
93
22
38

4705
3549
2659
634
605
159
233
55
128
44
47

4244
3413
2726
773
606
146
293
55
117
47
47

4390
3518
2927
833
768
221
354
66
146
58
62




Number of  Number of
Contributed Contributions Alumni

$ 9,753.74 11 57
37.00 10

99.00 17
150.00 15
4.200.00 17
490.00 18
1,690.00 32
170.00 20
126.00 28
345.00 30

3.853.45 27
795.00 59
3,196.00 54
929.00 58
936.00 67
4,793.00 64
17,020.00 65
13,695.23 102
9.961.00 77
2.976.00 67

4,144.00 81
2,704.50 107
30,076.00 181
7,204.67 239
5,680.00 217
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7.324.33 298
13,983.90 253
6,024.59 389
69,967.81 468
12.414.26 472

8,593.00 488
15,712.97 506
7,667.50 516
8,333.84 553
6,796.03 577

14,642.00 550
6,764.93 425
5,697.98 460
5,942.77 523
6,630.50 568

13,283.71 637

5,881.75 586

7,262.88 577

6,872.00 581

11,466.39 580

7,120.92 ‘ 346

1,810.50 310

3,103.00 693

7,139.20 1031

10,887.00 1403

93,432.88 1170

6,001.90 914

9,119.29 1100

7,232.00 980

6,867.36 1087

9,076.46 996

16,646.10 1131

4,882.03 1167

E . : 6,810.32 1276
PR ta R : 4.702.00 1271
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